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District Comprehensive Improvement Plan (DCIP) 

 

District Superintendent 

Lockport City School District Michelle T. Bradley 

2022-23 Summary of Priorities 

In the space below, input the three to five District priorities for 2022-23 identified in this plan. 

1 Culturally responsive and sustaining practices in teaching, learning, and communicating with a focus on 
diversity, equity, and inclusivity in all district practices and policies.   

2 The safety of students, families, and staff including physical, social, emotional, and mental health and 
wellness.   

3 School and community stakeholder engagement, communication, and accountability.  

4 Improved overall student attendance and a reduction in chronic absenteeism, particularly among students who 
are economically disadvantaged. 

5 Consistent improvement in student performance in ELA and Math.  
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PRIORITY 1 

Our Priority 

What will we prioritize to extend 

success in 2022-23? 

Culturally responsive and sustaining practices in teaching, learning, and communicating 
with a focus on diversity, equity, and inclusivity in all district practices and policies.  

Why is this a priority? 
Things to potentially take into consideration 
when crafting this response: 

● How does this commitment fit into 
the District’s vision, values and 
aspirations?  

● Why did this emerge as something to 
prioritize? 

● What makes this the right 
commitment to pursue?  

● How does this fit into other 
commitments and the district’s long-
term plans? 

● For Districts with identified schools: 
o In what ways is this 

influenced by the “How 
Learning Happens” 
document? The Equity Self-
Reflection? Student 
Interviews?   

o In what ways does this 
support the SCEP 
commitments of your 
identified school(s)? 

This priority was our number 1 priority in 2021-2022, and while we made progress toward 

meeting the goals associated with this priority, it became clear through a review of the 

data collected through the development of the SCEPs and the DCIP that we still have a 

ways to go. We accept that this priority may remain on the DCIP for some time as we work 

to address issues around CR-SE and DEI. 

This priority is directly related to the District’s vision and, to an even greater extent, to its 

values and aspirations. While our vision refers to “all people” it is recognized that the term 

is far too vague and does not provide enough specificity. This priority more clearly states 

what the District sees as imperative to ensure that “all people can learn” and what its 

responsibility should be toward the “shared responsibilities of the home, school, and 

community.” 

This priority emerged in response to a variety of factors, these factors include: national and 

local attention on the importance (and lack) of diversity, equity, and inclusivity in multiple 

aspects of institutional functions such as policy, cooperative decision-making, and hiring 

practices; an increased awareness of the need to incorporate cultural responsiveness in 

teaching and learning; the information gathered from the completion of the SCEPs 

including the Equity Self-Reflection and Student Interviews; changes in the District’s 

demographics (from 90% White/10% non-White and 26% poverty among students in 2000 

to 70% White/30% non-White and 65% poverty in 2022); and clear, consistent, and 

persistent comment from Lockport’s Black and Brown communities that the District 

engage in DEI work and cultural responsiveness, and improve communication. In addition, 

the number 1 response generated from the ThoughtExchange survey that asked staff 

district-wide what their values and aspirations were for their students and schools was as 
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follows: “Acceptance of all people regardless of race, socio-economic status, gender, 

sexual orientation, ability, appearance, religious or spiritual affiliation. Acceptance of 

others is the key to unity. Unity is the highway to human evolution.”  

This priority is the first priority because it is considered to be both urgent in substance and 

timeliness. 

Of the 4 priorities addressed in this document, this priority is most intrinsically connected 

to the other three. Any attempts to improve outcomes for students and staff, whether 

social-emotional or academic, will be impacted by the District’s success at this priority. DEI 

and cultural responsiveness initiatives will not only assist the District in reaching the goals 

associated with the other priorities, it plays an essential role in the District’s long term plan 

to create meaningful and engaging teaching and learning experiences and healthy 

educational environments for all people. 

Data collected for the 2022-2023 SCEPs, particularly the Equity Self-Reflection, strongly 

suggest that cultural responsiveness and topics around diversity, equity, and inclusivity are 

of high importance. Aaron Mossell Junior High School included language in their 

commitments that highlight the current prioritization of CR-SE and DEI: 

●  Aaron Mossell Jr. High School: “We commit to elevating historically 
marginalized voices and to learn about  power and privilege and 
perspectives beyond one’s scope.” 
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Key Strategies and Resources 

STRATEGY METHODS GAUGING SUCCESS RESOURCES 

What strategies will 

we pursue as part of 

this Priority? 

What does this strategy entail?  What specifically will we look for 

during the year to know that this 

strategy is having the desired impact 

(this could include qualitative or 

quantitative data)? 

What resources 

(Schedule, Space, 

Money, Processes, 

Individuals) are 

necessary to support 

these strategies? 

Hire DEI staff 
(including 1 DEI 
administrator) 

The creation and posting of job 
notices, application review, 
interviews, Board of Education (BOE) 
approval 

●        Meeting the November 1st 

        hiring goal 
●        Percentage of staff and 
        BOE members trained in   
        DEI 
●        Training attendee feedback 
●        Completion of curriculum 
        review and revision 

Funding for DEI staff and 
space for a DEI Office 

Training for staff and 
board members in 
Diversity, Equity, and 
Inclusion 

Annual professional development 
calendar/schedule, development of 
training agendas, materials, and 
expected products, training attendee 
feedback forms, schedule of follow 
up coaching and technical assistance 
support, coaching/TA support logs 

●        Percentage of staff and 
        BOE members trained in 
        DEI 

 DEI administrator training 
plan/schedule 
●        Training attendee feedback 

 

Funding for a DEI staff to 
provide training, annual 
training schedule, funding 
for staff to attend training 
outside of the regular 
work day, DEI training 
materials 

Specialized DEI 
training for staff, 
board members, 
community members, 
parents, and students  

Annual professional development 
calendar/schedule, development of 
training agendas, materials, and 
expected products, training attendee 
feedback forms 

●        Percentage of staff, board  
        members, community  
        members, parents, and  
        students sitting on  
cooperative decision-making 
committees trained in DEI 

Funding for DEI staff and a 
DEI consultant to provide 
training, annual training 
schedule, pre-recorded 
DEI training webinars for 
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sitting on cooperative 
decision-making 
committees 

●        Training attendee feedback members of cooperative 
decision-making 
committee members, DEI 
training materials 

Ad hoc mediation 
services 

Called for as needed to assist in 
resolving concerns that arise within 
the District or between the District 
and a school community stakeholder 
that includes concerns/issues of 
injustice and or discrimination etc. 

●        Number of ad hoc 
mediation services provided 
●        Mediation participant self 
report satisfaction with the 
mediation process - favorable 
end result 

Funding for a DEI 
Consultant to provide 
mediation services as 
needed 

Policy review and 
revision to include 
culturally responsive 
language 

The DEO Consultant with the 
Committee on Inclusivity in 
Education will review existing policy 
through the lens of DEI and cultural 
responsiveness and make 
recommendations for changes which 
will be submitted to the BOE for 
approval 

●        Recommendations for 
culturally responsive policy 
changes submitted for BOE 
approval 

DEI Consultant and 
Committee on Inclusivity 
in Education to review and 
revise policy, policy review 
schedule, Board of 
Education member for 
policy revision approval 

Curriculum review and 
revision to increase 
cultural 
responsiveness with 
DCR labeled and 
highlighted within the 
curriculum maps 

Trained staff including the DEI staff 
will work with school based teams, 
to perform an initial review of 
existing curricula and make 
recommendations for changes, 
additions, and extraction to curricula 
to increase cultural responsiveness in 
taught content and pedagogy and 
label and highlight DCR pedagogy 

●        Initial review of curricula 
with a culturally responsive 
lens with recommendations for 
changes, additions, or 
extraction from existing 
curricula 

Funding for DEI staff along 
with school-based teams 
of staff, ELA and Math 
TOSAs, students, and 
parents to review and 
revise current curriculum 
and complete curriculum 
maps, pay for teachers to 
work on curriculum 
outside of the regular 
work day, curriculum 
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development materials, 
and possibly new curricula 

Review and revision of 
hiring practices to 
increase diversity, 
equity, and inclusion 

The Assistant Superintendent for 
Personnel will work with the DEI 
Consultant to identify and change 
current hiring practices in order to 
recruit a more diverse pool of 
candidates for open job positions 
and to review interview processes so 
that they are more culturally 
responsive, equitable, and inclusive. 

●    Creation of diverse 
interview committees         

● Training for Personnel staff 
and interview committees 
on DEI and EEO 

●        Expansion of job posting 
platforms to include those 
consumed by a more diverse 
audience 
●        Refining interview 
processes to reflect DEI 
initiatives and best practices 
●        Increase in the diverse of 
new hires to the District 

Funding for a DEI 
Consultant to provide 
training and technical 
support to the Personnel 
Department and interview 
committees to improve 
processes that increase 
the diversity of qualified 
instructional and non-
instructional staff 

Establish Committee 
on Inclusivity in 
Education 

This committee will be composed of 
a diverse group of community 
stakeholders reflective of the 
demographic makeup of LCSD. The 
purpose of the committee will be to 
review existing policies and 
communications and to advise on 
the development and 
implementation of any new policies, 
programs, and communications. The 
hope is that this group, highly trained 
in DEI and crucial conversations, will 
be champions for DEI within the 
District and the community and be 

●        Committee members 
selected and trained in DEI 
●        First meeting held by 
November 1, 2021 
●        Committee vision and 
mission 
●        Meeting schedule and 
schedule of work (expected 
outcomes/products of the 
committee) 
●        More diverse, equitable, 
and inclusive District policies, 
practices, and communications 
and more cooperative and 
trusting relationships within the 

A diverse group of school 
community stakeholders 
committed to engaging in 
crucial conversations and 
cooperative decision-
making to implement and 
champion District DEI and 
cultural responsiveness  
initiatives 
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able to act in an advisory capacity to 
the administrative body and the BOE. 

District and between the 
District and its stakeholders 
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Measuring Success 

What will success look like for this Priority, and how will the District know if success has been achieved?   

Provide quantitative data and/or qualitative descriptions of where the district strives to be at the end of the 2022-23 school 

year. 

●        Hire and onboard DEI administrator (and other DEI staff) by November 1, 2022 
●        Contract with a DEI Consultant, Board of Education approved and contract fully executed by November 1, 2022 
●        At least 3 DEI trainings offered during the 2022-2023 school year for District staff, community partners, and 
committee members 
● Completion of the Intercultural Development Inventory (IDI) process with school building administrators  
●        100% of new committee members trained in DEI prior to attending their first committee meeting 
●        Review of District policy for cultural responsiveness with recommendations for change submitted to the BOE for 
adoption by June 30, 2023  
●        Initial review of District curricula using a culturally responsive lens with recommendations, with added DCR 
content labeled and highlighted, by June 30, 2022 
● 20% increase in the diversity of the overall LCSD workforce based on new hires made during the 2022-2023 school 

year    
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PRIORITY 2 

Our Priority 

What will we prioritize to extend success in 

2022-23? 

The safety of students, families, and staff including physical, social, 
emotional, and mental health and wellness.   

Why is this a priority? 
Things to potentially take into consideration when 
crafting this response: 

● How does this commitment fit into the District’s 
vision, values and aspirations?  

● Why did this emerge as something to prioritize? 
● What makes this the right commitment to 

pursue?  
● How does this fit into other commitments and 

the district’s long-term plans? 
● For Districts with identified schools: 

o In what ways is this influenced by the 
“How Learning Happens” document? 
The Equity Self-Reflection? Student 
Interviews?   

o In what ways does this support the 
SCEP commitments of your identified 
school(s)? 

This priority is directly related to the District’s vision, which states: “Schools 

create conditions for success academically, socially, emotionally, physically, and 

aesthetically.” It also relates to our values and aspirations which center around 

creating a learning and working environment that is inclusive, supportive, and 

focused on improving communication. 

Student social, emotional, and mental health has been a priority for some time, 

however, not as high of a priority as it perhaps should have been. With the 

recent issues that have arisen due to covid-19, school closure, and increased 

threats and assaults on schools and other public locations locally and nation-

wide it has become apparent that the social, emotional, and mental health and 

wellness of  both students, families, AND staff must be a priority. All members 

of the school community have required different, and a different level, of 

support over the past few years; last year student, family, and staff needs 

increased significantly as students and staff returned to school and work. 

Much like Priority #1, this priority is intrinsically connected to the others. When 

we consider a holistic approach to improving outcomes for students we must 

recognize that each area that we desire to improve has roots in wellness. Also 

like Priority #1, any attempts to improve outcomes for students and staff will be 

impacted by the District’s success at this priority. For example, the District 

cannot address issues of inequity without considering the impact of that 

inequity on the social, emotional, and mental health of its students, families,  

and staff. In addition, the District cannot expect students to improve 

attendance, achieve academically, or feel able to express themselves or their 
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beliefs, attitudes or identities if they do not feel safe to do so. Students and staff 

who are in a good state of social, emotional, and mental health and overall 

wellness are better able, and more inclined, to engage productively and 

positively in the work of teaching and learning. 

Common themes of support needed in the areas of social, emotional, and 

mental health emerged from the Student Interviews conducted at both of the 

identified schools. The Equity Self-Reflections, while not specifically citing social, 

emotional, and mental health, do speak to the need for more focus on cultural 

responsiveness which is, of course, closely connected to social and emotional 

health. Aaron Mossell Junior High School included language in their 

commitments that speak to the importance of school safety and prioritizing 

social, emotional, and mental health and wellness: 

●        Aaron Mossell Jr. High School: “We commit to creating and 

maintaining a safe school environment in which all students are 

treated with respect, dignity, and equity.” 
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Key Strategies and Resources 

STRATEGY METHODS GAUGING SUCCESS RESOURCES 

What strategies will 

we pursue as part of 

this Priority? 

What does this strategy entail?  What specifically will we look for 

during the year to know that this 

strategy is having the desired impact 

(this could include qualitative or 

quantitative data)? 

What resources 

(Schedule, Space, 

Money, Processes, 

Individuals) are 

necessary to support 

these strategies? 

Hire a Teaching 
Assistant for each 
elementary grade 
building to teach 
SecondStep (split the 
duties of the Lion’s 
Den and SecondStep 
TAs) 

The creation and posting of job 
notices, application review, 
interviews, Board of Education (BOE) 
approval. The provision of access to 
hard copy and digital Second Step 
curriculum and curriculum training. 

●        Current staff who are 
acting in both the SecondStep 
TA and Lion’s Den TA roles will 
be full time in the Lion’s Den  
●        Increase in the availability 
of Lion’s Den TAs to de-
escalate. manage disruptive 
behaviors, and work with 
students to self-manage  
●        Improved over all student 
behaviors including fewer 
classroom disruptions 

Funding for SecondStep 
TAs, office space, 
SecondStep curriculum 
and training 

Add a Mindfulness 
Room at LHS/LHSW  

The creation of a mindfulness room 
for students for purposes of non-
punitive de-escalation and behavior 
self-management support and 
training 

●        Student usage of the 
Mindfulness Room to self-
regulate their emotions 
●        Increased ability of 
students to self-manage their 
behaviors and to learn coping 
skills 
●        Improved over all student 
behaviors including fewer ODRs 
and suspensions 

Materials to outfit the 
space i.e. paint, furniture, 
plants, rugs, books, etc. 
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Share information 
about the existence 
and use of the 
District’s Mindfulness 
Rooms with students, 
staff, and families 

Advertise the Mindfulness 
Rooms/Lion’s Dens through multiple 
means including, classroom pushins 
to share with students, 
announcements, social media, digital 
and hard copy family and community 
newsletters, highlight in the monthly 
Community-wide  Points of Pride 
newsletter 

● Student, family, and staff, 
when asked, know about the 
Mindfulness Room/Lion’s Den 
in their building, where it is,  
and what it is for 

● Students utilization of the 
spaces 

● based on records of space 
usage kept by monitoring staff 

Time to create messages 
and newsletters etc. and 
share in multiple forms, 
website and social media 
platforms 

Train volunteer staff in 
safe spaces (i.e. for 
LGBTQ+ students), 
identify spaces 
(window decals), and 
share information 
about these spaces 
with students and 
staff 

Staff at each school will volunteer to 
receive training to be a “safe space” 
provider and receive “safe space” 
training and a decal/sticker to 
advertise their space as a “safe 
space”. These individuals will support 
and advocate for students who utilize 
their “safe space”. 

● List of volunteers 
● Safe space training schedule 
● Safe space training attendance 

sheet 
● # of decals/stickers handed out 

and # visible 
● Staff and student self-report of 

safe space usage 

Cost of training, time for 
staff to attend training, 
purchase of 
decals/stickers 

Contract with a mental 
health provider and 
establish at least 2 
school-based mental 
health clinics 

Complete RFP process, identify 
schools, identify space within 
schools, select vendor, receive BOE 
approval, complete contract, set up 
space, advertise, coordinator clinic 
scheduling 

● Student referrals to mental 
health clinics 

● Students diagnosed and 
receiving treatment 

● Improved attendance and 
social and academic outcomes 
for student who are referred 
and attend regularly 

Provider contract, mental 
health clinic space, 
supplies and materials to 
set up the clinics, staff to 
coordinate clinic 
scheduling and educating 
staff and families on the 
clinics 

Provide ongoing 
training/coaching for 

Annual professional development 
calendar/schedule, development of 

● Percentage of staff members 
trained in RP 

● Training attendee feedback 

Staff highly trained in RP, 
RP TOTS, annual training 
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all staff in Restorative 
Practices 

training agendas, materials, and 
expected products, training attendee 
feedback forms, schedule of follow 
up coaching and technical assistance 
support, coaching/TA support logs, 
development of coaching agendas, 
coaching feedback forms 

●  Coaching calendar/schedule 
● Coaching feedback forms 
● TA/coaching support logs 
● Increased use of TIC language 

and RP and RP circles among 
staff 

and coaching schedule, 
process to request 
coaching and training 
support 

Provide ongoing 
training/coaching for 
all staff in Trauma-
Informed Care 

Annual professional development 
calendar/schedule, development of 
training agendas, materials, and 
expected products, training attendee 
feedback forms, schedule of follow 
up coaching and technical assistance 
support, coaching/TA support logs, 
development of coaching agendas, 
coaching feedback forms 

● Percentage of staff members 
trained in TIC 

● Training attendee feedback 
● Coaching calendar/schedule 
● Coaching feedback forms 
● TA/coaching support logs 
● Increased use of TIC language 

and RP and RP circles among 
staff 

Staff highly trained in TIC, 
3 TIC TOTS, annual training 
and coaching schedule, 
process to request 
coaching and training 
support 

Explicitly teach 
Restorative 
Practices/Trauma 
Informed Care to 
students 

Class TIC/RP push in schedules, 
training for staff on how to teach 
TIC/RP to students, creation of 
developmentally appropriate 
curriculum, train teachers on how to 
intentionally teach and reinforce 
TIC/RP in their classrooms 

● Schedule of training 
● Training attendance sheet 
● TIC/RP curriculum 
● Student growth surveys 

Time to hold trainings and 
develop curriculum 

Develop Restorative 
Practices/Trauma 
Informed Care 
webinars for parents 
and community 
members/partners 

By creating webinars for parents and 
community members to view and 
learn from on our website we will 
give not only LCSD staff, but the 
entire school community the 
opportunity to learn about what the 

 
● Number of webinar views 
● Viewer feedback 

Consultant(s) and 
consultant contract, 
completed webinar, 
dissemination process and 
platform 
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District is learning about and 
implementing - shared 
understanding is important for 
student success. 

Train 3 identified staff 
members to be 
Restorative Practices 
and Trauma Informed 
Care Train the Trainers 

The three RP and TIC TOTs will be 
existing staff specifically trained to 
provide sustainable ongoing training,  
coaching support, and technical 
assistance to all District staff. 

● TOT training schedules 
● Trainee attendance\feedback 
● TOT TA and coaching logs 
● Increased use of TIC language 

and RP and RP circles among 
staff 

Identified staff, Consultant 
and consultant contract, 
training schedule, training 
materials, time to 
dedicate to training 

Organize a school & 
community Mental 
Health Awareness 
Campaign including a 
Community Wellness 
Fair 

Develop and implement a school and 
community wide mental health 
awareness campaign and Community 
Wellness Fair in collaboration with 
students, parents, and local 
community based and faith based 
organizations as well as local 
government agencies 

● Development of a campaign 
plan (messaging, imagery, etc.) 

● Message dissemination plan 
● Schedule of events 
● Vendor list (tabling) 
● Overall reduction is mental 

health stigma - more favorable 
perception of seeking and 
receiving mental health care 

Staff to coordinate, 
community partnerships, 
messaging and 
promotional materials, 
calendar of events, various 
materials and supplies, 
space to hold events, 
staff/student/family/com
munity input 

Organize a 2-day in-
house Student 
Support Conference 
for all District student 
support staff to 
receive up to date 
training in social, 
emotional, and mental 
health 

This conference will provide up to 
date and informative professional 
development opportunities to LCSD’s 
student support staff to ensure that 
they have the knowledge and skills 
they need to assist staff, students, 
and families to improve outcomes for 
students. 

● Conference agenda and 
schedule 

● Attendee feedback forms 
● Variety and usefulness of 

training provided 

Staff to coordinate, in-
house and external 
community 
partners/consultants/train
ers, space, time to 
dedicate to the 
conference, funding for 
materials 
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Train staff in Crisis 
Response and 
Behavioral Threat 
Assessment  and 
training staff to use 
the Behavioral Threat 
Assessment Process 

The Crisis Response Guide and 
Behavioral Threat Assessment 
Manual will be the District's 
definitive guide on what to do when 
faced with a crisis situation and how 
to manage a potential threat. 

 
● Training attendee feedback 

form 
● Effective implementation of 

the Behavioral Threat 
Assessment process 

● BTA case files 

Training plan and 
schedule, School-based 
BTA Team, time and space 
to train staff 

Complete an audit of 
psychological safety at 
each school 

Identify a psychological safety audit 
tool, connect to the hard measures 
safety audit process, co-conduct the 
psychological and hard measures 
safety audit together with the District 
Safety Officer 

● Complete audit and audit 
reports 

● Recommendations for 
improved compliance 

● Evidence of action taken on 
recommendations 

Psychological safety audit 
tool, time to conduct the 
audit, audit report to 
school principals 

Implement a new 
comprehensive  
Health curriculum, i.e. 
“Health Smart” 

Review and selection of new, 
comprehensive, health education 
curriculum, purchase of texts and 
materials, training for Health 
Teachers on the new curriculum, 
completion of new/revised 
curriculum maps 

● Training schedule and 
attendance sheet 

● Delivery of texts and materials 
● Completion of curriculum maps 

and lesson plans 

Purchase of new 
curriculum materials, time 
for training and curriculum 
mapping/lesson planning 

Hire a School Wellness 
Coordinator for each 
school to lead School-
based Wellness 
Committees 

The School Wellness Coordinators 
will be responsible for creating and 
implementing staff and student 
wellness initiatives at their school, 
coordinate with the District Wellness 
Committee, and assist in the review 
and revision of the District’s wellness 
policy.  

● Successful candidates approved 
by the BOE 

● Design and implementation of 
wellness initiatives focused on 
the WSSC model 

●  Improved health and wellness 
awareness and measures 

Funding to hire School 
Wellness Coordinators, 
space and materials, 
community partnerships 



Priority 2 

16 

 

  

Measuring Success 

What will success look like for this Priority, and how will the District know if success has been achieved?   

Provide quantitative data and/or qualitative descriptions of where the district strives to be at the end of the 2022-23 school 

year. 

●        10% reduction in Office Discipline Referrals based on 2022-2023 year end data when compared to the 2021-2022 school year  

●        5% reduction in all suspensions based on 2022-2023 year end data when compared to the 2021-2022 school year  

●        5% increase in staff attendance based on 2022-2023 year end data when compared to the 2021-2022 school year 

●        5% increase in student attendance based on 2022-2023 year end data when compared to the 2021-2022 school year  

●        10% reduction in chronic absenteeism based on 2022-2023 year end data when compared to the 2021-2022 school year  

● 10% increase in the number of students receiving mental health services once referred 
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PRIORITY 3 

Our Priority 

What will we prioritize to extend success in 

2022-23? 

School and community stakeholder engagement, communication, and 
accountability.  

Why is this a priority? 
Things to potentially take into consideration when 
crafting this response: 

● How does this commitment fit into the District’s 
vision, values and aspirations?  

● Why did this emerge as something to prioritize? 
● What makes this the right commitment to 

pursue?  
● How does this fit into other commitments and 

the district’s long-term plans? 
● For Districts with identified schools: 

o In what ways is this influenced by the 
“How Learning Happens” document? 
The Equity Self-Reflection? Student 
Interviews?   

o In what ways does this support the 
SCEP commitments of your identified 
school(s)? 

This priority is directly related to the District’s vision, which states: “Teaching 

and learning are the shared responsibilities of home, school, and the 

community.” It also relates to our values and aspirations which center around 

creating a learning and working environment that is inclusive, supportive, and 

focused on improving communication. 

While we often have conversations about parent and family engagement and 

how important it is, this is the first time it has shown up as its own priority on 

the DCIP. Throughout the DCIP process all members of the diverse stakeholder 

group that reviewed the data informing this plan emphasized the importance of 

improved communication, fostering engagement, and holding each other 

accountable for student social and academic outcomes. 

Like all our non-academic priorities, this priority is intrinsically connected to the 

others. It has become increasingly clear through the pandemic that no one 

stakeholder group can be solely responsible for supporting students and 

families in reaching their social and academic goals. It truly takes a village. By 

prioritizing communication, engagement, and accountability we hope to 

develop stronger, more trusting, partnerships with service providers, CBOs, 

FBOs, agencies, the local government, and of course parents and families with 

the goal of providing a strong safety net for students. In addition, we know from 

the research that students whose parents/guardians are involved in tehri 

education do better in school.   

Common themes of the importance of parent and family engagement 
emerged through discussion of the data and are supported by the How 
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Learning Happens document, which states, “Adults in school and community 
settings play a key role in helping young people learn and grow across social, 
emotional, and cognitive dimensions; properly empowering them is essential.” 

 Both Emmet Belknap Intermediate School and Aaron Mossell Junior High 

School included language in their commitments that speak to the importance of 

stakeholder engagement: 

● Emmet Belknap Intermediate School: “We commit to supporting staff, 
families, and the school community to enhance pedagogical and 
content literacy knowledge to promote optimal student growth in 
literacy.” 

● Aaron Mossell Jr. High School: “We commit to creating and maintaining 
a safe school environment in which all students are treated with 
respect, dignity, and equity.” 
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Key Strategies and Resources 

STRATEGY METHODS GAUGING SUCCESS RESOURCES 

What strategies will 

we pursue as part of 

this Priority? 

What does this strategy entail?  What specifically will we look for 

during the year to know that this 

strategy is having the desired impact 

(this could include qualitative or 

quantitative data)? 

What resources 

(Schedule, Space, 

Money, Processes, 

Individuals) are 

necessary to support 

these strategies? 

Hire a Public Relations 
Specialist 

The creation and posting of job 
notices, application review, 
interviews, Board of Education (BOE) 
approval 

 Meeting the November 1st 
hiring goal 

 PR plan for the District 

  Survey respondents favorable 
rating of improved 
communication by the District 

Funding for a PR Specialist 

Establish a Family 
Resource Center 
located in high need 
area of the 
community 

Identification of a Family Resource 
Center (FRC) space within the 
QOZ/HPA area of Lockport that is 
walkable, has adequate parking and 
it easily accessible; complete 
contracting process; set up the space 
to be informative and welcoming; 
advertise the existence and purpose 
of the space; hire a Parent Liaison to 
manage the FRC 

● Appropriate space identified 
● Lease agreement executed 
● FRC outfitted 
● Signage 
● Hire Parent Liaison 
● Communication plan created 

and implemented 
● Sign in sheets indicating regular 

use of the FRC 
● parent and community 

feedback that FRC is 
helpful/beneficial 

Appropriate space, 
funding to pay for the 
lease, furniture, materials 
and supplies, Parent 
Liaison, brochures and 
other information, 
workshops providers 
(partners) 

Provide the Triple P 
parenting program at 
no cost to 
parents/families 

Provision of the Triple P parenting 
program through a partnering 
agency including one-on-one support 
for families at no cost based on 
District staff referrals 

● Contract with partnering 
agency trained to provide 
Triple P 

● Schedule of group Triple P 
session 

Contract with partner 
agency, funding to offer 
Triple P, time and space to 
hold trainings (FRC) 
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● Referred families completing 
the program 

● Positive feedback from referred 
families who completed the 
program 

Conduct an 
assessment of barriers 
to community 
engagement and 
communication 
preferences 

Survey families and community 
members/partners to determine 
barriers to family and community 
engagement and the best ways to 
communicate with families and the 
community. Conduct in-person focus 
groups where/when possible 

● Survey and focus group report 
on barriers to engagement and 
communication preferences 

Data Coordinator, Director 
of Technology, Data, and 
Communications, survey 
platform, time and space 
to conduct focus groups 

Conduct an 
assessment of level 
and types of expertise 
among community 
members for 
volunteerism and 
engagement 

Survey families and community 
members/partners to determine 
types and levels of expertise and 
interest in volunteering. Conduct in-
person focus groups where/when 
possible 

● Survey and focus group report 
on types and levels of expertise 
and interest in volunteering 

Data Coordinator, Director 
of Technology, Data, and 
Communications, survey 
platform, time and space 
to conduct focus groups 

Develop a family and 
community 
engagement plan 
based on assessment 
data and evidence-
based strategies 

Develop a family and community 

engagement plan based on proven 

strategies and assessment data  in 

collaboration with students, parents, 

and local community based and faith 

based organizations as well as local 

government agencies 

● Development of a family and 
community engagement plan 

● Training for stakeholder groups 
on the plan 

● Work Plan Timeline for 
implementing the plan 
 

Staff to coordinate & train, 

families and community 

partners, messaging and 

promotional materials, 

assessment data, time and 

space to develop the plan 

and hold trainings 

Establish a committee 
for stakeholder 
engagement, 

This committee will be composed of 
a diverse group of community 

● Committee members selected 
● Committee vision and mission Community stakeholders, 

time and space to meet, 
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communication, and 
accountability 

stakeholders. The purpose of the 
committee will be to review existing 
family, parent, and community 
engagement plans and policies and 
how these are communicated and 
hold the district accountable for 
plan/policy implementation and 
effectively communicating the 
plan/policy with stakeholder groups.  

● Meeting schedule and schedule 
of work (expected 
outcomes/products of the 
committee) 

● Creation of the Family and 
Community Engagement Plan 

● Review/revision of existing 
Family and Community 
Engagement policies and 
compacts 

supplies and materials for 
completing their work 
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Measuring Success 

What will success look like for this Priority, and how will the District know if success has been achieved?   

Provide quantitative data and/or qualitative descriptions of where the district strives to be at the end of the 2022-23 school 

year. 

● An approved, updated, Family and Community Engagement Plan informed by a diverse group of stakeholders 

● An approved, updated, Family and Community Engagement Policy informed by a diverse group of stakeholders 

● An established work plan and timeline for implementing the Family and Community Engagement Plan 

● 75% of those who take an end of year Family and Community Engagement Satisfaction Survey will respond that they have 

seen an improvement in the District’s efforts to engage families and community in the District/schools 
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PRIORITY 4 
This section can be deleted if the District does not have a fourth priority. 

Our Priority 

What will we prioritize to extend success in 

2022-23? 

Improved overall student attendance and a reduction in chronic 
absenteeism, particularly among students who are economically 

disadvantaged. 

Why is this a priority? 
Things to potentially take into consideration when 
crafting this response: 

● How does this commitment fit into the District’s 
vision, values and aspirations?  

● Why did this emerge as something to prioritize? 
● What makes this the right commitment to 

pursue?  
● How does this fit into other commitments and 

the district’s long-term plans? 
● For Districts with identified schools: 

o In what ways is this influenced by the 
“How Learning Happens” document? 
The Equity Self-Reflection? Student 
Interviews?   

o In what ways does this support the 
SCEP commitments of your identified 
school(s)? 

The importance of student attendance is not directly stated in the District's 

vision nor in the values and aspirations. It is, however, understood that students 

must be in school regularly in order to benefit, not only from academic 

instruction, but from the many services and opportunities provided, both 

academic and non-academic by the schools and school district. 

Every school in the Lockport City School District has been identified as having  

high levels of absenteeism and chronic absenteeism. Chronic absenteeism has 

been cited by NYSED (and backed up by local data) as a concern among all 

subgroups at all LCSD schools. Students who are identified as economically 

disadvantaged are a particular risk for chronic absenteeism. School closure and 

remote instruction due to covid-19, then return to full in-person instruction, 

have made it very challenging to improve already existing attendance issues, in 

fact they have exacerbated the problem. We have had to establish a new 

baseline for student attendance “post covid” in order to determine growth in 

improving overall attendance and reducing chronic absenteeism. This new 

baseline, derived from 2021-2022 student attendance data, shows that student 

attendance has continued to suffer. Students and families have, as anticipated, 

struggled to adjust to a return to in-person instruction 5 days a week as they 

face very real challenges associated with a return to a “normal” school year. 

Because of this continued concern with student absenteeism, improving student 

attendance must continue to be prioritized.  
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Like Priorities #1 and #2, this priority is intrinsically connected to the others. It is 

clear that if students are in school they are more likely to have positive  academic 

and social outcomes. 

Student attendance was not a theme that emerged through either the Student 

Interviews or the Equity Self-Reflections, as neither of those exercises were 

designed to specifically investigate this topic.  However, both Emmet Belknap 

Intermediate School and Aaron Mossell Junior High School focused their 

commitments on the importance of student engagement, creating welcoming 

and affirming environments, and empowering students. While the importance 

of student attendance is not expressly stated, it can be predicted that students 

who feel welcome, affirmed, and empowered are more likely to be in school. By 

supporting increased student attendance the District is supporting and affirming 

the schools’ SCEP commitments. 
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Key Strategies and Resources 

STRATEGY METHODS GAUGING SUCCESS RESOURCES 

What strategies will 

we pursue as part of 

this Priority? 

What does this strategy entail?  What specifically will we look for 

during the year to know that this 

strategy is having the desired impact 

(this could include qualitative or 

quantitative data)? 

What resources 

(Schedule, Space, 

Money, Processes, 

Individuals) are 

necessary to support 

these strategies? 

Create a clear, specific 
attendance  process 
that is uniform and 
consistent to identify, 
track, and support 
students who are at-
risk for chronic 
absenteeism 

Set criteria for determination of the 
at-risk for chronic absenteeism 
designation, develop process for 
identifying, tracking, and working 
with students/families - 
communicate this process to 
students/families using multiple 
methods. The focus is intended to be 
on engaging students in their 
education as opposed to punitive 
actions for the student’s “failure to 
attend”. 

● Completion of clear and 
specific attendance process 

● Completion of identification 
and tracking process, tracking 
document of students at-risk 
for chronic absenteeism 

● Selection of staff, student, and 
family interventions 

● Communications with staff, 
students, and families on the 
attendance process 

● Supported students 
stabilization or increase in 
attendance 
  

Staff and stakeholders to 
create processes, Data 
Coordinator, newsletter 
websites, social media, 
etc. for information 
dissemination 

Create an attendance 
action plan with 
students, parents, and 
community partners 
that include proven 
strategies to increase 
attendance 

Work with students, staff, parents, 
and community stakeholders to 
review existing attendance practices 
and policy and inform the creation of 
a clear and specific attendance 
process 

● Revised and BOE approved 
attendance policy inclusive of 
stakeholder recommendations 

● Completion of clear and 
specific attendance process 

● Selection of staff, student, and 
family interventions 

Stakeholders, time and 
space for stakeholders to 
meet, access to 
information on successful 
attendance strategies 
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● Communications with staff, 
students, and families on the 
attendance plan 

Conduct a chronic 
absenteeism audit 

Complete a chronic absenteeism 
audit to identify economically 
disadvantaged students who are 
chronically absent or at risk for 
chronic absenteeism. This 
investigation should take place at the 
school prior to contacting students 
and/or parents to ensure that the 
reason for absence is understood 
and to determine what course of 
action is best (i.e. you would not 
send a warning letter to a family with 
a child who has been absent for 
medical reasons) 

● Completion of the chronic 
absenteeism audit 

● Audit report 
● Student referrals for 

support/attendance action plan 

Ex. Director of Ed. 
Services, principals and 
assistant principals, Data 
Coordinator 

Coordinate a school 
and community 
attendance campaign 
to inform students, 
staff, parents and the 
community about the 
importance of 
attendance and how 
to promote and 
support student 
attendance 

Develop and implement District-wide 
school attendance campaign in 
collaboration with students, parents, 
and local community based and faith 
based organizations as well as local 
government agencies 

● Development of a campaign 
plan (messaging, imagery, etc.) 

● Message dissemination plan 
● Schedule of events 
● Student and parent self-report 

that attendance is important 
● Overall increase in student 

attendance 

Staff to coordinate, 
community partnerships, 
messaging and 
promotional materials, 
calendar of events, various 
materials and supplies, 
space to hold events, 
staff/student/family/com
munity input 
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Designate a School 
Engagement 
Coordinator at each 
building 

Identify and/or hire School 
Engagement Coordinators to monitor 
students attendance and complete 
reports, utilizing the attendance 
processes, and identify specific 
barriers to individual student 
attendance - share with school 
administration and student support 
staff 

● Full implementation of the new 
attendance processes, 
including accurate attendance 
and chronic absenteeism 
tracking and appropriate 
notification to students and 
families 

● Improved student attendance 

Reallocation of duties or 
new School Engagement 
Coordinators, training on 
the new attendance 
processes, supplies and 
materials needed to 
complete the work  

Hire additional social 
workers to support 
improved attendance 
(dedicated social 
worker at LHSW) 

The creation and posting of the job 
notice, application review, 
interviews, Board of Education (BOE) 
approval.  

●  BOE approval of at least 1 
social worker  

● Increased caseload at LHSW 
● Improved student attendance 

at LHSW 

Funding to hire at least 1 
additional social workers 
at LHSW, office space 

Share attendance data 
regularly with 
students and parents 
via a quarterly 
attendance report 
with incentives for 
improved attendance 

Include student attendance reports 
(including District goal, personal goal 
if applicable, and attendance rate 
comparison with peers at the local 
and State level - as possible) with 
progress reports and report cards. 
Create and administer parents 
survey to find which methods of 
communication are most 
effective/preferred, breakdown 
responses by demographics, 
specifically looking at the 
economically disadvantaged student 
population  

● Survey report of effective 
communication methods 

● Student attendance report 
created and shareable based on 
survey results 

● Student attendance reports 
shared with families of student 
at-risk for chronic absenteeism 

● Increase in student attendance 
● Decrease in chronic 

absenteeism 

Principals and assistant 
principals, teachers, Data 
Coordinator 
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Survey students and 
families to determine 
main barriers to 
regular attendance 
and how the District 
can support improved 
attendance 

Survey all students and families to 
determine main causes of 
absenteeism (barriers to 
attendance), breakdown responses 
by demographics, specifically looking 
at the economically disadvantaged 
student population. Conduct in-
person focus groups where/when 
possible 

● Survey report on main causes 
of absenteeism 

● Plan to mitigate barriers 
(outreach to community 
partners, home visits, referrals, 
etc.) 

● Increased student attendance 
upon removal of barriers 

● Decrease in chronic 
absenteeism upon removal of 
barriers 

Data Coordinator, Director 
of Technology, Data, and 
Communications, survey 
platform, student support 
staff 
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Measuring Success 

What will success look like for this Priority, and how will the District know if success has been achieved?   

Provide quantitative data and/or qualitative descriptions of where the district strives to be at the end of the 2022-23 school 

year. 

●        5% increase in student attendance based on 2022-2023 year end local data when compared to the 2021-2022 school year 

●        10% decrease in chronic absenteeism among Economically Disadvantaged students based on 2022-2023 year end NYSED data 

when compared to 2021-2022 year end NYSED data 
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PRIORITY 5 
This section can be deleted if the District does not have a fifth priority. 

Our Priority 

What will we prioritize to extend success in 

2022-23? 

Consistent improvement in student performance in ELA and Math.  

Why is this a priority? 
Things to potentially take into consideration when 
crafting this response: 

● How does this commitment fit into the District’s 
vision, values and aspirations?  

● Why did this emerge as something to prioritize? 
● What makes this the right commitment to 

pursue?  
● How does this fit into other commitments and 

the district’s long-term plans? 
● For Districts with identified schools: 

o In what ways is this influenced by the 
“How Learning Happens” document? 
The Equity Self-Reflection? Student 
Interviews?   

o In what ways does this support the 
SCEP commitments of your identified 
school(s)? 

As a public school district it is our main function to provide a high-quality 

academic education to all of our students.  This priority is directly related to the 

essential work of the District and is included in the District’  vision, which states: 

“Our mission is to assure comprehensive learning for all so that each person will 

be a lifelong learner.” It also relates to our values and aspirations which express 

the desire to create an “inclusive environment in which students, staff, and 

families can learn, work, and grow to their full potential.”  LCSD has a history of 

inconsistent, though positively trending, improvement in ELA and Math 

outcomes. Of particular importance is the average proficiency in ELA and Math 

in the “feeder grades”, from early elementary to 8th grade. That stated, the 

negative impact of covid-19 and school closure on student academic proficiency 

is evident. 

Improving student proficiency in ELA and Math has been a consistent priority 

for the District and it is anticipated that it will remain so for the near future as 

new baseline data indicates we have considerable work to do at increasing 

academic success. Our previous baseline/comparison data was from mid-year 

2020 as it was the most reliable benchmark data available at the time. New 

baseline data from the 2021-2022 school year STAR and NYS aligned benchmark 

assessments has shown that, while we have not consistently improved in 

student ELA and Math proficiency, students are not as far below proficiency as 

we had feared they would be considering the shifts in instruction over the past 

2-3 years. Our goal here is to show significant and consistent improvement, 

which is not only timely, but essential, to prioritize. 
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This priority, unlike the other four, is academically focused. Its connection to the 

other priorities lies in the impact the other four have on the success of this one. 

While strong curricula and pedagogy are essential to improving ELA and Math 

outcomes, it is understood that students who have equitable access to high-

quality education that is culturally responsive, who are healthy and feel safe at 

school and therefore ready and able to focus on learning, who are in school 

regularly, and who have engaged and informed families are more likely to be 

successful academically. Although the relationship between the five priorities is 

different, they are all connected to each other. 

The need to prioritize ELA and Math achievement was not a theme that 

emerged through either the Student Interviews or the Equity Self-Reflections, 

as neither of those exercises were designed to investigate ELA and Math 

achievement.  However, Emmet Belknap Intermediate School did include 

language in one of their commitments that speak to the importance of 

prioritizing rigorous, meaningful, and purposeful learning: 

Emmet Belknap: “We commit to strengthening our ability to provide research-

based, cohesive, consistent, relevant learning experiences to promote optimal 

student growth in literacy.” 
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Key Strategies and Resources 

STRATEGY METHODS GAUGING SUCCESS RESOURCES 

What strategies will 

we pursue as part of 

this Priority? 

What does this strategy entail?  What specifically will we look for 

during the year to know that this 

strategy is having the desired impact 

(this could include qualitative or 

quantitative data)? 

What resources 

(Schedule, Space, 

Money, Processes, 

Individuals) are 

necessary to support 

these strategies? 

Review and revision of 
the current AIS plan 

Audit of the existing AIS plan and 
how the plan is being implemented, 
revision of the existing plan to 
accommodate changes based on the 
review of current data including 
student achievement and teacher 
practice 

● Implementation of the AIS 
program matches the plan 
(practice equals policy) 

● AIS teachers self-report an 
improvement in the AIS process 

● AIS students show significant 
improvements in ELA and Math 

Time to complete the 
audit, review data, and 
make revision, and time to 
conduct follow-up 
coaching and process 
check-ins 

Administer ELA and 
Mathematics Baseline 
Assessments K-4 

ELA and Math TOSA coaches and 
department chairs create 
comprehensive assessments; 
teachers administer; TOSA’s analyze 
data and share significant deficits to 
inform classroom and AIS instruction 

● Student performance data 
(STAR and benchmarks) TOSA coaches 

ELA and Math Department 
Chairs 

District Data Coordinator 

Replicate use of 
Wilson Fundations 
program with at-risk 
AIS students 

Training new AIS staff 
● More AIS students receiving 

services 
  

Purchase and provide 
additional K-3 Fundations 
kits to each elementary 
building Learning Center 
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Provide Wilson 
Reading System 
interventions to more 
student 

Intense reading instruction for 
students in grades 2-12 who are not 
making sufficient progress in 
interventions or who may require 
more intensive instruction due to a 
language-based learning 
disability/dyslexia 

● Progress monitoring data on 
student performance 

 

 

Additional WRS resources, 
plans, and scheduling for 
WRS delivery 

Solidify ELA and 
Mathematics 
Benchmark 
assessments K-11 

Create, refine, and administer 
benchmark assessments to all 
students in grades K-11 

● Administration of benchmarks 
3 - 4 times per year 

● Data Analysis and Planning 
(DAP) sessions following each 
assessment 

TOSA coaches 

ELA and Math Department 
Chairs 

Benchmark administration 
plan 

Continue Data 
Analysis and Planning 
(DAP) process in each 
of the school buildings 

Building level teams will analyze 
student performance data on district 
Benchmark and STAR assessments 
and plan accordingly 

● Administration and Data teams 
using the data to make 
instructional decisions and 
instructional coaches using the 
data to provide targeted 
professional development and 
instructional support 

 

Data coordinator 

Building Leaders 

Student based support 
teams 

TOSA Coaches 

Utilize updated 
Renaissance to STAR 
360 

Staff training on use, data reports, 
and intervention/remediation 
strategies 

● Targeted 
building/classroom/individual 
student performance results 
reviewed after each 
assessment and used to make 
informed decisions on teacher 

Building leaders 

Classroom teachers 

Reading/Math specialists 

AIS staff 
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practice, remediation and 
student performance 
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Measuring Success 

What will success look like for this Priority, and how will the District know if success has been achieved?   

Provide quantitative data and/or qualitative descriptions of where the district strives to be at the end of the 2022-23 school 

year. 

●        5-8 New York State aligned Math and ELA benchmark assessments average performance by grade level 5% increase by end 
of year from baseline (middle of the year 2020) 

Baseline  2022                                                                End of Year 2023 

Math:                                                                               Math: 
Grade 5 - 63.7%                                                           Grade 5 – 66.9% 
Grade 6 - 61.1%                                                           Grade 6 – 64.2% 
Grade 7 - 70.2%                                                           Grade 7 – 73.7% 
Grade 8 - 50.1%                                                           Grade 8 – 52.6% 

ELA:                                                                               ELA: 
Grade 5 - 58.8%                                                           Grade 5 – 61.75% 
Grade 6 - 56.4%                                                           Grade 6 – 59.25% 
Grade 7 - 48.8%                                                            Grade 7 – 51.25% 
Grade 8 - 67.0%                                                           Grade 8 – 70.4% 

  

●        2-8 STAR benchmark assessment 20% increase in the number of students achieving proficiency in the 50% to 74% range 
at end of the year from baseline (middle of year 2020) 

Baseline 2022                                                                End of Year 2023 

Math:                                                                              Math: 
AM - 23%                                                                        AM – 27.6% 
CU - 19%                                                                         CU – 22.8% 
GS - 22%                                                                         GS – 26.4% 
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RBK - 29%                                                                       RBK – 34.8% 
EB - 20%                                                                          EB – 24% 
AMJHS - 23%                                                          AMJHS – 27.6% 

Reading:                                                                          Reading: 
AM - 20%                                                                         AM – 24% 
CU - 22%                                                                          CU – 26.4% 
GS - 21%                                                                          GS – 25.2% 
RBK - 25%                                                                        RBK – 30% 
EB - 19%                                                                           EB – 22.8% 
AMJHS - 19%                                                                   AMJHS – 22.8% 
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Stakeholder Participation 

Background 

The DCIP must be developed in consultation with parents, school staff, and others in accordance with §100.11 of Commissioner’s Regulations.   

Team Members 

Use the space below to identify the members of the DCIP team, their role (e.g. principal, teacher, parent), and, when applicable, the school the 

individual represents.  

Name Role School  
(if applicable) 

Holly Dickinson Facilitator (District 

Administration) 

District 

Marianne Currie-Hall District 

Administration 

District 

Patricia McMahon Principal Anna Merritt Elementary 

School 

Heather McClain Assistant Principal Lockport High School 

Martha Kershaw Board Trustee Board of Education 

Scott Reddinger Social Studies 

Teacher (LEA 

President) 

Lockport High School 

Shawn Haley 4th Grade Teacher George Southard 

Elementary School 

Alecia Tripi School Counselor Emmet Belknap 

Intermediate School 
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Meghan Mambretti School Counselor Aaron Mossell Junior High 

School 

Brian Hopkins Maintenance 

Mechanic (LSEA 

President) 

Facilities 

Christine Derby-Cuadrado Teacher’s Aide George Southard 

Elementary School 

Teria Young Parent Lockport High School 

Katie Haseley Parent George Southard 

Elementary School 

Mary Brennan-Taylor Community 

Member/Partner 

YWCA 

Debbie Rogalski Community 

Member/Partner 

YWCA 
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Meeting Dates 

Use the table below to identify the dates and locations of DCIP planning meetings.  

Meeting Date Location 

June 15, 2022                                                                           

8am - 3:30pm 

Lockport City School District Board of Education, 

Boardroom (in-person) 

June 22, 2022                                                                               

8am - 3:30pm 

Lockport City School District Board of Education, 

Boardroom (in-person) 

July 15, 2022 Virtual 

August 10, 2022 DCIP Approved by the Board of Education 

 

Districts with TSI Schools Only  

Identify how the perspectives of stakeholders associated with the identified subgroup(s) have been incorporated. 

Stakeholder group How the perspectives of this group have been incorporated into the 

DCIP? 

Teachers responsible for 

teaching each identified 

subgroup 

 Via teacher participation in the development of the SCEP at the TSI school 

including participation in the Equity Self-Reflection, the content of which has 

been fully integrated into the final DCIP. Also, a TSI school teacher was part of the 

DCIP Team. 

Parents with children from 

each identified subgroup 

 Via parent participation in the development of the SCEP at the TSI school, the 

content of which has been fully integrated into the final DCIP.  

Secondary Schools: Students 

from each identified subgroup 

 Via student participation in the development of the SCEP at the TSI school 

including participation in the Student Interviews, the content of which has been 

fully integrated into the final DCIP. 
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Submission Assurances 

Directions 

Place an "X" in the box next to each item prior to submission. 

1. X The District Comprehensive Improvement Plan (DCIP) has been developed in consultation with parents, school staff, and others in accordance with 
the requirements of Shared-Decision Making (CR 100.11) to provide a meaningful opportunity for stakeholders to participate in the development of the 
plan and comment on the plan before it is approved.  

2. X The DCIP will be implemented no later than the beginning of the first day of regular student attendance.  

3. X Professional development will be provided to teachers and school leaders that will fully support the strategic efforts described within this plan. 

4. X The DCIP will be made widely available through public means, such as posting on the Internet, distribution through the media, and distribution 

through public agencies. 

5. X A comprehensive systems approach will be established to recruit, develop, retain, and equitably distribute effective teachers and school leaders as 

part of the implementation of the Annual Professional Performance Review (APPR) system required by Education Law §3012(c) and §3012(d). 

6. X Meaningful time for collaboration will be used to review and analyze data in order to inform and improve district policies, procedures, and 

instructional practices. 

Submission Instructions 

All Districts: Submit to DCIP@nysed.gov by August 1, 2022, the following documents: 

1. DCIP Planning Document 

2. DCIP  

The final plan must be approved by the Superintendent and the Board of Education (in New York City, the Chancellor or the Chancellor’s designee). 

mailto:DCIP@nysed.gov

